
  

 BEHAVIOUR AND DISCIPLINE POLICY 
 

Rationale 
This document reflects the importance the school places on promoting positive behaviour and 
the significant role this plays in the education of our children through a discipline approach. 
The establishment of a sound learning environment at school and classroom level is key to 
effective learning and teaching. Effective learning and teaching is dependent on positive 
relationships established at school and classroom level through inter-actions between staff and 
pupil and between pupils themselves. 

 
 

General Principles 
We believe that a clear, shared understanding of the school‟s values is a pre-requisite for the 
effectiveness of this behaviour policy. 
In our school it is agreed that responsibility for good behaviour is shared by all staff. We work 
hard therefore to set standards by which we all act. There is a communal responsibility. Here, 
as in individual classrooms, the need for consistency in how staff deal with pupils is vital if we 
are to expect pupils to respond positively. Time should be regularly set aside for staff to  
discuss communal approaches. 

 

Our Aim 

Our aim is to help all our pupils to: 
 

 To create an atmosphere of mutual respect, trust and corporate responsibility 
 To promote a consistently positive school ethos through positive behaviour strategies 

and celebrations of success 
 To raise standards of attainment, behaviour and attendance for all pupils 
 To involve parents, pupils and staff in setting rules/standards of behaviour within the 

school 
 To get pupils to manage their own behaviour effectively while respecting the rights of 

others 
 To inform parents and pupils of sanctions that will be taken to address behaviour issues 
 To develop social and Citizenship skills through a variety of school contexts 

 

The relationship between pupils and school staff is based on mutual respect and consideration. 
The positive ethos of our school will be maintained by pupils, parents and school staff showing 
mutual consideration and respecting our school rules. We also try to adopt a positive attitude  
to those pupils who find this idea unfamiliar or difficult to accept. 

 

Managing Positive Behaviour 
Positive behaviour is achieved in two ways: 
1. Prevention – Preventative strategies which encourage each pupil to develop a sense of self 

control, confidence and responsibility 
2. Management – When negative behaviour occurs we need to be able to respond 

consistently, positively and effectively, identifying and using the appropriate strategy to 
match the needs of the individual 

 
We try to do both by employing positive behaviour strategies through a number of initiatives 
and school policies and imposing understood sanctions and strategies when negative 
behaviour arises. When discussing negative behaviours, we use a solution focus approach, in 
order to encourage and support the child in taking responsibility for their behaviours. 



  

Roles and Responsibilities 
Good behaviour is a shared responsibility between pupils, parents and the community, school 
staff and outside agencies: 
Pupils 
We aim to teach children to take responsibility for their own behaviour and achievements. 
Pupils are expected to give their best in work and behaviour and follow the agreed rules. 

 
Staff 

All members of staff (teaching and support staff) are responsible for setting the highest 
expectations of behaviour for all of Sandylands‟ pupils. School staff recognise the importance of 
being a role model to the pupils of Sandylands through promoting a wide range of positive 
behaviour strategies including the use of rewards and recognition and taking into account 
individual needs. When a pupil fails to comply with school rules, sanctions will be applied fairly 
and consistently. 

 

Parents and the Community 
Sandylands recognises the vital role that parents play in supporting their children‟s learning by 
modernising and strengthening the framework for supporting parental involvement in school 
education. Children make best progress when they see their parents and teachers working 
together. When appropriate, parents will be contacted and invited to share a problem solving 
approach to improving behaviour. 
Sandylands acknowledges the importance of the local community in teaching children positive 
behaviour skills. We involve the local community in school events and celebration of 
achievements. 

 

Outside Agencies 

At Sandylands we believe all pupils are entitled to learn and develop positive behaviour 
management strategies. Involvement of outside agencies can be a valuable tool for the 
development of these skills. 

 

Rewards and Recognition 
We use a wide variety of strategies to promote good behaviour. These range from words of 
praise and friendly gestures to class team points and whole school Respect points which are 
given for general politeness and in recognition of the child demonstrating a „Leader of Learning‟ 
attribute. (See Appendix 9). 

 
 

Rules and Expectations 
 

Sandylands uses the „Sandylands‟ 5 a Day‟ to promote positive behaviours. They are displayed 
around the school, the classrooms and the playground. The „Sandylands‟ 5 a Day‟ is linked to 
our rewards and Circle time system outlined in the P.H.S.E. policy (See Appendix 2). 

 

Positive Behaviour strategies: 

 Awarding of certificates and stickers for positive behaviour and achievement in areas 
across the curriculum and out with school 

 Use of PSHE lessons and „P4C‟ to discuss aspects of personal and social development 
including positive and negative behaviour (see Appendix 2). 

 „Star of the Week‟ used to celebrate behavior for learning in weekly assembly 
 „Sandylands Superstar‟ awarded each term and displayed in the school hall 
 Discussing whole school behaviour issues at School Parliament meetings 
 Whole school assemblies on moral and social issues 
 „Respect Class‟ awarded weekly as part of the whole school RESPECT campaign 

 



  

 Staff using praise as a sincere and prompt response to positive behavior for 
learning, politeness or achievement 

 Setting of personal targets for improving work and/or behaviour 
 One to one tuition 
 Outside agency support 
 Use of IBLP‟s to support specific children in developing positive behaviours (See 

Appendix 3 for further details) 
 Use of Values Education to promote and develop SMSC provision. (See Appendix 7 for 

details of the aims and rationale of Values Education) 
 

Advice for Staff: 

 Children have to learn positive behaviour and as in all aspects of life they sometimes 
have to learn from their mistakes. As in all aspects of managing behaviour 
CONSISTENCY is the key to success 

 We promote a supportive, corrective approach 
 Be consistent, fair and persistent. 
 Keep any promise you make to the pupils and remain open and honest with them. 
 Before taking any action communicate, clearly and effectively your intentions to the  

pupil. 
 Act rather than react. 
 Impose appropriate, fair and effective sanctions that are relevant to the misdemeanour. 
 Be confident and let your voice and manner make it clear to the pupil you expect them to 

do as you ask 
 Seek advice and support if a situation escalates 
 Reprimands should focus on the behaviour not on the pupil‟s personal qualities 
 Pupils should be reprimanded privately whenever this is possible 
 Keep within the set whole school strategies (See Appendix 3 for details) 
 See Appendix 6 for Useful Strategies for the Promotion of Good Behaviour 

 

Use of Isolation 

The hierarchy of whole school behaviour management (see Appendix 4) will be used to help a 
child improve their behaviour. If there is no improvement in the child‟s behaviour they will 
receive a formal letter from the Phase Leader, then the Headteacher. If the child continues to 
make the wrong choices, the Headteacher may decide the child will benefit from an internal 
exclusion. During this time they will remain in isolation from their peers with 1:1 supervision. 
Isolation will also be used when pupils hurt another child without provocation. Support will 
always be given to pupils and parents to enable the child to succeed at Sandylands. This could 
include an IBLP, Pastoral Support Plan, outside agency support and daily support from learning 
mentors. 

 
 

Monitoring and Review of Policy 
This policy will be monitored and reviewed as part of the ongoing audit of practice within the 
school. The policy is linked with the school‟s Health and Safety Policy, Safeguarding Policy, 
Attendance Policy, Anti Bullying Policy (please see Appendix 8 for more details) and Teaching 
and Learning Policy, and should be referred when this policy is viewed and reviewed. The 
policy and contents are discussed with the pupils. A copy of the school rules are displayed on 
the school website. 



  

Appendix 9 
 

Rewards 

 
Rewards are most effective if they follow immediately upon the desired behaviour.  Rewards 
can include verbal praise, stickers, stamps, smiley faces, certificates, discussion with parent, 
superstar of the week certificates and golden time. Children with an IBLP gain specific rewards, 
which are within a given time limit. 

 

Each class teacher establishes a class based reward system appropriate to the age range of 
the class e.g. table points. 

 

Each class uses the Respect Points system. Children earn respect points for working on a 
learning attribute from the lobster  (see PSHE policy). Respect points are collected weekly, and 
the highest number of points earns that class the Respect Trophy for the week. The highest 
class score over the whole term earns that class the Respect Class of the Term and they are 
awarded a prize.  

 
Each week one child from each class will be chosen as the „Superstar of the week‟ and receive 
a certificate, Headteacher‟s sticker and small prize in Friday afternoon‟s “Special Mention” 
assembly. A record of the children chosen in each class is kept to ensure all children receive 
this at least once each academic year. A second certificate should be printed at the same time 
to include in the child‟s record of achievement at the end of the year. 

 
Each term the class teacher chooses an exemplary child from each class to receive the 
Sandylands Superstar award. 

 
 

Children who remain in the green traffic light all week are moved up on a separate chart in 
class (e.g. suns or smiley faces). When the children have moved through this chart 10 times 
(representing 10 weeks of being „in the green‟) they receive a certificate and a small prize. The 
school believes that this will develop an ethos of kindness and co-operation. This policy is 
designed to promote good behaviour for learning, rather than merely to deter anti-social 
behaviour. 

 
 



 

 

 

 
 
 
 
 
 
 
 
 

Sandylands’ 5 a Day 

Every day we will… 
Respect all people and the community 

around us 
Show resilience and never give up 
Try to use our 22 values every day 
Develop our communication skills by 

listening to others 
Try to make the right choices and 

stay on green 
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Sandylands’ 5 a Day 
 

The school follows the „5 a Day‟ system, which is displayed around the school, the classrooms 
and the playground. The „5 a Day‟ is a system that promotes good behaviour and is linked to 
our rewards and Circle time system outlined in the P.H.S.E. policy. 

 

 

The school expects every member of the school community to behave in a considerate way 
towards others. We treat all children fairly and apply the „Sandylands‟ 5 a Day‟ in a consistent 
way. 

 
 

PSHE and P4C lessons 

 
 

Sandylands‟ „5 a Day‟ are reinforced during PSHE lessons. They are a means of promoting 
good relationships, so that people can work together with the common purpose of helping 
everyone to learn. 

 
The strategies and life skills we teach children through these lessons will help children to grow 
in a safe and secure environment, and to become positive, responsible and increasingly 
independent members of the school community. These lessons are as crucial as numeracy and 
literacy, and are not additional. At Sandylands we believe they form the foundation of a child‟s 
ability to learn. 



 

 

 
Identify & observe the challenging 

behaviours 
How do the behaviours affect the child‟s 

learning? 
 

How frequent are the behaviours? 

When do the behaviours occur? 

What are the triggers for the behaviours? 
 

Does the child turn to a particular adult/child 
for support? 

 
Does the child ask for time away? 

 
Can the parent/carer offer insight into the 

challenging behaviour? 
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Individual Behaviour Management Strategies 
 

 
 

 

Child needs 
an IBLP 

 

(Individual 

Behaviour 

Learning Plan) 

 

 
Outside agencies 

What new strategies, attitudes, 
competencies and skills need to be taught 
in order to enable the pupil to achieve the 

desired behaviour change? 
 

How will these be taught and supported? 
 

Can the support be provided by the class 
teacher/class based teaching assistant? 

 
Does the child need regular 

intervention from the school‟s learning 
mentor? 

 

Does the child need regular intervention 
from an outside agency e.g. TaMHS, 
CaMHS, Education Welfare Service? 

 
Does the child need and Educational 

Psychologist consultation and 

6 assessment? 

 
Set targets 

What is the end goal? 
 

What changes need to take place to 
reach it? 

 
What positive behaviours would the 

child like to develop? 
 

Are the associated choices and 
consequences clear? 

 
Is the target SMART? 

 

What are the meaningful incentives to 
help encourage this pupil to learn and 

apply more positive behaviours? 
 

Are all adults who work with the child 
clear about the target? 

 

What organisational/staffing/curricular 
arrangements will be necessary in 

order to support the desired changes? 

 
Reviewing targets 

Has the child changed the behaviour? 
 

(If yes) What is the next step in 
development of positive behaviours? 

 
(If no) Was the target manageable? 

 
Were there other factors affecting 

progress? 
 

Can the child identify the changes in 
their behaviour? 

 
What strategies were particularly 

effective? 



 

 

 

If child continues to make wrong choices, they go the Headteacher 
who will inform parents. 
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Hierarchy of Whole School Behaviour Management 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

A formal letter will be sent from the Phase Leader then Headteacher 
if no improvement in behaviour 

Child is reintegrated into class and is given opportunity to ‘turn 
things round’ and is moved to green 

If child continues to make wrong choices (and moves through the 
traffic lights a 3rd time) they go to Deputy or Assistant Headteacher. 

Identification of difficulty through discussion, using solution focus 

methods 

Child returns to class. Verbal reinforcement of correct action given. 
Child is given opportunity to ‘turn things round’ and move back to 

green, receiving praise and acknowledgement when they do 

Child goes to Phase Leader for 5 - 10 minutes. 
Identification of difficulty through discussion, using solution focus 

methods, with phase leader, school learning mentor 
(or alternative adult) 

If child continues to make wrong choices they continue to move 
through traffic lights for 2nd time (amber to red),  

Child is given opportunity to ‘turn things round’ and move back to 

green, receiving praise and acknowledgement when they do 

Verbal reinforcement of correct action given. If child continues to 
make wrong choices they move through traffic lights for 2nd time 

(green to amber) 

Child goes to partner teacher for 5 - 10 minutes ‘time away’ to 
turn things round 

If a child continues to make wrong choice, progress through class 
traffic light system—amber to red 

Child is given opportunity to ‘turn things round’ and move back to 
green, receiving praise and acknowledgement when they do 

If child continues to make the wrong choice, they progress through 
class traffic light to amber 

Verbal warning and reinforcement of correct choice of action 
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Leaders of Learning 
Attributes 

 
 

1. I am ready to learn and quick to get on with my 

work. 
 

2.  I can carry on with my work and ignore 

distractions. 
 
 

3. I can describe and explain what I am learning, not just what I am doing.  
 

4.  I take pride in my work, always do my best and never give up. 
 
 

5.  I can tell you how well I have done in my work and what to do to make it 

even better. 

 
6. I can achieve the objectives set. 

 
7.  I like to surprise the teacher by doing more than is expected.  

 
8.  I like to challenge myself when learning and understand that sometimes I just 

can’t do it…yet! 
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USEFUL STRATEGIES FOR THE PROMOTION OF GOOD BEHAVIOUR 
 

Public praise and private criticism 
Public acknowledgement of good behaviour can be very powerful in a positive way. Usually, 
criticism should be as private as possible; lowering a child‟s self-esteem is likely to increase 
misbehaviour, if not now, later. Avoid standing on one side of the classroom and telling 
someone off on the other side. The audience provided by the rest of the class can prove 
rewarding for the child as well as making the rest of the class feel „told off‟ too. Some children 
find direct praise hard to handle so praise should be as descriptive as possible and you should 
be sensitive to the impact. Perhaps allow the child to hear you telling someone else how well  
he or she has done. Praise can also be non-verbal: a smile, a thumbs-up or a sticker. Expand 
your vocabulary for praise. 

 

Three positives before a negative 

This can apply to individuals as well as to classes. Before criticising a child‟s work or behaviour, 
aim to have made three positive contacts with them beforehand. They will usually be more 
receptive to what you have to say. Within the class, aim to appreciate three children before 
criticising one. The lesson children will learn is that they are more likely to get attention when 
they behave or work well than when they behave badly. 

 

Acknowledge feelings 
Children often misbehave because they feel upset. One reason for this can be to attract adult 
attention to their bad feelings in the hope that they will get some help with them. Acknowledging 
the child‟s feelings can pre-empt them resorting to other ways to get your attention. 

 

Give them a choice 

Give children a choice as often as possible. This can be as simple as deciding which piece of 
work they want to do first. Being given choices increases a child‟s sense of independence, 
which in turn contributes to the development of their self-esteem. 

 

Being consistent 
Children have a need for the world to be as reliable as possible. When staff act consistently  
and reliably, they make the child feel safer and therefore less anxious. This in turn will make it 
less likely that events will trigger off bad behaviour. 

 

Model desired behaviour 

It is important for adults within the school to model the kinds of behaviour that they expect from 
children in terms of respect, concern, fairness, how to apologise, how to resolve difficulties  
fairly and amicably. Dealing with difficult behaviour can trigger feelings of anger, irritation, 
disappointment or even despair. It is better to avoid communicating these feelings. Responses 
should be low key and matter of fact. 

 

Scan the classroom 
Teachers who seem to know what is going on even before it has started and seem to have 
eyes in the back of their head impress children. Put yourself in a position where you can see 
what is going on and scan for children who are off-task. Re-direct children before behaviour has 
become disruptive. Listen for changes in patterns of conversation, which might indicate off-task 
behaviour. Make your presence felt by a look or by repositioning yourself. 
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Listen to children 
Listen to children and make them feel significant. It is important to make children feel aware 
that you recognise their feelings … “You seem cross, did something happen?” 
Follow up concerns raised and complaints made, even if you need to say that you will deal with 
it later. Children need to feel able to share things with us and for issues not to be driven 
„underground‟. 

 

Maintain frequent contact 

Aim to make fairly frequent task-centred contact with all children. This will communicate that 
attention is predominately given for behaving well and meeting the needs of the situation 
appropriately. For children who have difficulty maintaining concentration on their work, ensure 
you make very frequent contact with them. Notice what they have already achieved, ask what 
they have to do next and remind them that you will be back to check on them. This  
concentrates on communication about the task and gives the child teacher contact. 

 

Pre-empt disruptive behaviour 

If a child is off-task, the importance tactic is to return their attention to the task before they 
actually become disruptive. 

 

Be aware of yourself 
When dealing with disruptive incidents, consider the following: 
□ Your position in class 
□ Your proximity to disruptive children 
□ Your facial expression 
□ Your tone of voice 
□ Your posture 
□ Your choice of words 
□ The use of eye contact 
Do they all communicate your confidence and authority? Do they tend to reduce the 
temperature or raise it? 

 

Catch them displaying good behaviour for learning 

This can be hard with some children but it is usually more important for them than for many 
others. Noticing and acknowledging anything that is in the direction the adult wants the child to 
take will encourage and reinforce that movement 

 

Intervention 

In order to enable the child‟s learning it may be necessary to provide them with „time away‟ in a 
quiet environment away from the classroom. This may be a time for them to reflect 
independently or they may need „talk time‟ with an adult to „be heard‟ e.g. the learning mentor, 
the class teaching assistant. 
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Appendix 7 
VALUES EDUCATION 

 

The aim of values education 
To raise standards by promoting a school ethos which is underpinned by core values that 
support the development of the whole child as a reflective learner. 

 
The purpose of values education 

 To help our school community think about and reflect upon positive universal values and 
the practical implications of expressing them in relation to themselves, others, the 
community and the world. 

 To inspire individuals to choose their own positive personal, social, moral and spiritual 
values and be aware of ways of developing and deepening them as citizens of the world. 

 
Rationale 

At Sandylands we have given a great deal of thought to the values that we are trying to 
promote. We regularly consider our core values and how the school sustains an ethos which 
supports the pupil as a reflective learner and promotes quality teaching and learning. As a 
school community we have chosen 22 values that we believe the ethos of the school should be 
built upon. They are: 

 

Appreciation 
Caring 
Co-operation 
Courage 
Freedom 
Friendship 
Happiness 
Honesty 

Hope 
Humility 
Love 
Patience 
Peace 
Quality 
Respect 
Responsibility 

Simplicity 
Thoughtfulness 
Tolerance 
Trust 
Understanding 
Unity 

 

These values will at times be addressed directly through lessons and assemblies, but they will 
permeate the whole curriculum. They are the basis for the social, intellectual, emotional, 
spiritual and moral development of the child. We encourage our pupils to consider these values, 
thereby developing knowledge, skills and attitudes that enable them to develop as reflective 
learners and grow to be stable, educated and civilised adults. 

 
Elements of teaching and learning 
The elements of values education are: 

 Ensuring that the school‟s institutional values are consistent with the values that pupils 
are encouraged to develop. 

 Actively promoting a whole school policy that has the support of all adults who work at 
Sandylands. 

 Staff modelling the values through their own behaviour. 
 A focus on one key value each half term; these will be chosen from our list of 22 values 

by a forum consisting of pupils, parents, representatives for the local community, 
teachers and governors. 

 Direct teaching about values in a values lesson each half term. These lessons provide 
opportunities for personal reflection and moral discourse, and will include an appropriate 
activity to promote understanding. 

 Ensuring that values are taught implicitly through every aspect of the curriculum. 
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Appendix 8 

 

Preventing Bullying 
 
 

What is Bullying? 

Bullying is behaviour by an individual or group, repeated over time, that intentionally hurts 
another individual or group either physically or emotionally. Bullying can take many forms (for 
instance, cyber-bullying via text messages or the internet), and is often motivated by prejudice 
against particular groups, for example on grounds of race, religion, gender, sexual orientation, 
or because a child is adopted or has caring responsibilities. It might be motivated by actual 
differences between children, or perceived differences. Stopping violence and ensuring 
immediate physical safety is our school‟s first priority but we are aware that emotional bullying 
can be more damaging than physical; our school will make judgements about each specific 
case. 

 
Prevention 
At Sandylands we ensure we are aware of issues between pupils which might provoke conflict 
and develop strategies to prevent bullying occurring in the first place. This might involve talking 
to pupils about issues of difference, perhaps in lessons, through dedicated events or projects, 
or through assemblies. A variety of teaching approaches are used to ensure we choose the 
method that will work best for our pupils, depending on the particular issues they need to 
address. 
Sandylands has an ethos of good behaviour where pupils treat one another and the school staff 
with respect because they know that this is the right way to behave. We use our Values 
Education themes to develop the children‟s emotional vocabulary and understanding of the 
value of all aspects of their education. All adults and children in our school have a clear 
understanding of how our actions affect others; this permeates the whole school environment 
and is reinforced by staff and older pupils who set a good example to the rest. 

 
References 
The Equality Act 2010 

The Children Act 1989 (re: safeguarding children and young people) 

For more details refer to the Anti Bullying Policy 
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Appendix  10 
 

Appendix 10- The amendments below should be considered as part of the school behaviour policy. To be reviewed,  as 

and when new guidance is given. Review date- December 2020 

1. The School Rules 

We ask our children and staff in school to support these additional school rules: 

We stay in our home ‘bubbles’ through our 
school day 

This means: 
To look after each other we only play  and work 
with children in our bubbles  

We wash our hands carefully We wash our hands at the start of the day and 
before and after playtime. We wash our hands 
when our teachers ask us to. If we cough and 
sneeze, we wash our hands 

We take care of our own equipment We use our own books, pencils, rulers and 
colours. We keep them safe in our folders when 
we do not need them. We always use our own 
drinking bottle 

We remember to always catch our coughs and 
sneezes. We act safely towards each other 

 

We will maintain social distance  within our 
bubbles 

We will make sure that we keep 2 metres apart 
at all times 

  

  

  

 

 

Our rules outside the classroom 

We play in our home ‘bubbles’ We stay in the space for our group even if we 
have friends in another group 

We eat our own food and drink our own drinks We keep safe. We do not share our food 

We think about others when we play We make sure everyone has space. We keep our 
hands and feet to ourselves . 

We always listen and follow our teachers 
instructions 

We work together as a team 

 
 

 

  

  

 

Our learners at home 

We try our best with our work We show that we are ready to ‘Give it a go’ 

We help our parents and carers to support us at 
home 

We follow instructions at home. We try to follow 
the timetable our teacher suggests. We make 
sure that we take regular breaks 

We ask a question when we are stuck We remember that our family and teachers at 
school are always ready to help us 

We remember our rules for staying safe online We only use websites  which adults ask us to. 
We do not talk to people we do not know online 

We are always polite and helpful We are good role models 
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Our school routines 

When we:  

Arrive at school Each bubble will enter by their assigned 
entrance. A member of staff will greet then to 
ensure social distancing 
There will be staggered drop off times for 
different bubbles 

Enter school We will maintain social distancing whilst walking 
through school 

Leave school Each bubble will be walked out by a member of 
staff ensuring social distance. Each bubble will 
leave the same way they arrived in the morning. 
Staggered pick ups for different bubbles  
Parents will wait outside the school gates 

Go out to play We will use our own space on the yard. We have 
our own labelled equipment to use. We maintain 
2m with all others 

Lunchtime We will wash our hands 
We will eat lunch within our own bubble in our 
own classroom. Our food orders will be collected 
by staff and brought back to the classroom. We 
will respect our lunch time supervisors. 
When we have finished our lunch, we will be 
escorted by our lunchtime supervisor to the back 
yard. ( same rules as break time) 

Enter our classroom We will wash our hands 

Use school equipment We use our own labelled equipment or that that 
has been given to us by a member of staff. 

When moving around school Movement around school is kept to a minimum 
ie: only leaving the classroom for toileting, 
outdoor lessons or going outside during lunch 
and break times. 
We will walk down one side of the corridor 
respecting the 2m spacing guidance 

Toilets Each bubble has been assigned their own 
toileting area and younger children will be 
escorted. Hand washing must be adhered to as 
usual. Each colour bubble will be clearly labelled 
on the toilet door 

 

Our school sanctions 

 

Safety is paramount at this time. If we are concerned for the safety of the child or others, the leadership will take 

a decision whether to exclude a child based on concrete evidence. It is every member of staffs responsibility to log 

incidents and to inform a member of the Senior Leadership Team. 

 

Pupil Support 

We are fully aware that this is a difficult time. Supporting our families and children through this time is key. This 

will include: 

Our children signing a behaviour agreement which clearly states school routines and expectations at this time  
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Consistently reinforcing and talking to our children about our behaviours, rules and routines and why we need 

these 

Talking to our children about how they might be feeling and how to deal with those feelings 

We will use our ‘Family team’ if we feel that additional support or signposting of other agencies is needed 

We will maintain close links with our families throughout the period via email, parent text, phone calls and home 

visits 

 

Reasonable adjustments 

As at all times we will make reasonable adjustments as appropriate for our children with SEND needs to enable 

them to succeed. Behaviour learning plans will continue to include reasonable adjustments when appropriate. 

These adjustments will be in line with the current Government guidance around social distancing and the 

guidance on the implementation of protective measures.  

 

 


